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Abstract 
There are paradigms, which never change, in architectural education. The most important one of them is that, unlike the 
education of other occupational groups, it proceeds through master-apprenticeship relationship. As far as the architectural 
education is concerned, Studio Work primarily comes to mind. In conducting the studio work, the closeness of student-instructor 
relationship and a flexible educational process is seen. This educational process similarly advances in occupational life after 
education. In vocational training of architecture, the continuation of studio process which is the focal point of architectural 
education continues in workshops where the architects work jointly. In the study, comparisons are made among processes in 
order to prove that the master-apprentice learning method, upon which the architectural education is based, still exists/continues 
in occupational education. Thus, the importance of this method in architectural profession is revealed. 
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1. Introduction 
“Architecture is the occupation, the art of organizing the living environment of people.” (Sahil, 1997, 258). Good 
architectural samples are needed in order to increase the life standards of human and environment in which it lives. 
The successful architectural environment can be provided by the architects who start their professions/jobs 
following a good architectural education. Thus, the architectural education is still an important process which affects 
all the people. 
Architecture includes a continuous educational process. The learning method is based upon master-apprenticeship 
relationship in all stages of it. The process from apprenticeship towards mastership is called as maturation period. 
This process resembles in many aspects during vocational training and following it. 
2. Architectural Education 
The architectural education is not an important educational process only for architectural profession. The 
architecture is an occupational field in which everybody is interested and where the final product covers all the 
people who will try that product. In this case, it gains importance to raise the future architects provided with enough 
knowledge and experience during the education. 
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Figure 1. Karadeniz Technical University Interior Architecture Workshop, (Kurak Açıcı, 2009) 
 
“The basic knowledge type required to become actually an architect within the integrity of architectural education 
is the knowledge to understand herself/himself and comprehend abilities of herself/himself, to bear consciousness 
and responsibility of their thoughts” (Esin, 2003, 5). As the students increase their experiences, then they also 
increase the borders of their capacities and gradually realize themselves more. Every experience gains value as an 
important factor for the student in turning into a designer and in improving themselves (Esin, 2003). 
The design is accepted as the most important part of architectural education. Therefore, the design and application 
courses predominantly take place in Architectural Education (Figure 1). 
During the design process, the learning process is defined as master-apprenticeship relationship. Here, the 
apprentice is student and the master is lecturer who is project manager. The instructor and students spend the large 
part of the day together. In this case, the perspectives of the student and instructor on the course change. The course 
is more than a course and turns into a process where the shares are dense. In this sense, the perspectives of the 
student and instructor on each other differ. A warm environment is formed due to the fact that more shares are made. 





Figure 2. Images of Architectural Classroom, (Kurak Açıcı, 2011) 
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3. Educational Process and Architectural Profession 
     It is accepted that the architectural education is important for all the people. The people live in cities which are 
constructed through integration of designs of architects. “Architectural design education requires an environment 
which adopts sceptical, critical perspective against cliched thoughts and actions and which is open to different 
thoughts and, despite all, is tolerant.” (Arıdağ, 2005, 1). All of these characteristics provided in educational process 
must also be in vocational training process. Thus, the young architects may be enabled to grow mature without loss 
of their creativity. 
    The instructor is in the position of guide in architectural education process. The instructor tries to reveal the 
faulting parts in design. In addition to these, the instructor also plays a constructive role in studio education in order 
to take well-going design further, to encourage the students, to prove that they are able to do. This process similarly 
continues in the architectural workshops where they start to work especially in the first years of the profession. The 
newly-graduated architects, who start to work with architects who have spent years of them in profession, work in 
the relationship as in the studio education. 
     In architectural education and profession; the studio education has a special place. This is because the 
architectural education focuses mainly on design education. The studio education forms the design process which is 
the work the students will directly do when they have graduated. The design process is conducted through mutual 
interaction and solidarity in both education and profession. This educational method is defined as master-apprentice 
relationship. The Master-Apprentice Relationship provides different opportunities to the architects in both education 




Figure 3. Images of Architectural Office-Renzo Piano Office, (Url 1, 2013) 
 
4. Master-Apprentice Relationship in Architectural Profession 
     It is known that architectural education differs from the educations of other occupational groups due to the fact 
that it must be in close interaction with students. 
     The student and instructor relationship gains importance in architectural education in terms of access to 
information and production of new information. “The difference of this perception from classical master-apprentice 
relationship is: the search for the unknown together instead of transfer of the known. The pedantic personalities of 
the masters of today must be decreased in order to increase the personality of students. The relationship is not a 
much-knowing one-none-knowing one relationship but the partnership of two experienced and inexperienced 
individuals who wonder what the knowledge is” (Yürekli-Yürekli, 1995, 67). 
     It is known that the master-apprentice relationship continues more effectively in occupational life as well as in 
educational process. The architects who have become skilled/professional at profession share their experiences with 
the young architects within such process as instructor-student relationship. This experience in offices and workshops 
proceeds through design process in which the architects live in communication and interaction with each other. In 
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this process, every new work/study is an important acquisition for the next works/studies, with sketch and designs 















Figure 4. Partnership in Education and Profession 
 
     Master-Apprentice Relationship enables to do joint study as well as provides occupational development. Thus, it 
supports the architects to acquire all kinds of skills within team works. In conclusion, master-apprentice relationship 
has an important place in vocational training process as much as in educational process. Thus, the young architects 
are enabled to turn towards enthusiastic, useful, creative, innovative, responsive, original, functional designs and to 
make progress and improve themselves within the period which passes until mastership. 
 
5. Epiloque 
     “The changes which the architecture has undergone in time foresee a “partnership” concept which makes 
collective search, criticism inevitable instead of one-way transfer of knowledge” (Arıdağ, 2005, 2). 
The architect who is the instructor in architectural education/the master at profession need to balance this 
cooperation/partnership successfully as project coordinator. Here, the duty of instructor/master architect is to realize 
the deficient and weak sides of student/apprentice architect and to enable them to improve those sides and to 
overcome the defects. In this manner, it means a successful partnership. 
     “Generally, when the architectural education is considered, the basic function of project studio is to improve the 
skills of design and thought improvement in the manner that they include the participations and criticism from 
multi-directional and different fields which conform to conditions of the world on which we live. In this context, it 
is possible to raise the architects who keep up with the architectural world of today only with a dynamic studio 
production environment” (Hacıhasanoğlu, Hacıhasanoğlu, 2003, 84). It can be here understood how important the 
architectural design studio is for future in the architectural education. The architectural profession 
proceeds/continues through multi-directional partnership, mutual experience, the process similar to design studio 
and this experience is completed by master-apprentice relationship. 
     “The aim of architectural education must be to build the generations who are sensitive and respectful to society, 
humanity and environment and who have ability to make correct decisions in time and have initiatives, not to raise 
graduated architects” (Akçakoca, 1997, 314). At this stage, the communications in design studios/workshops 
especially gain high importance. 
     The architects who start to be shaped through studio works which continue following the education live an 
experience which is similar to master-apprentice relationship as in instructor-student relationship and gain 
experience. This experience enables tham to go further, find different solutions, be active/practical and be open to 
innovations during their improvement. 
     The architect experiences the work which includes vocational training in workshops as well as in studios in the 
occupational life after educational process. This solidarity-work, which is described as master-apprentice 
relationship, is extremely important and necessary to take confident steps for future. 
     As a result of this solidarity in occupational life which is based upon the architectural education and includes the 
continuation of it, it is considered that it may result in acquisition of the architects who do better works. 
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